	SCHOOL  SEN SELF-EVALUATION REPORT

	Focusing – School recognises that it is at the beginning of a process
Developing – Identified strengths and weaknesses, with an action plan in place to develop provision

Establishing – Agreed practices are used consistently and the quality of provision has improved
Enhancing – A coherent approach embedded fully in whole school practice
 

	KEY QUESTION 1   How well do learners achieve?
How do you know?

In which areas or subjects do pupils do best, and why?

Which areas or subjects need improving most, and what action is being taken?



	STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	Reviews of IEP targets for all stages are completed at least twice a year
 
	
	
	
	
	
	

	Pupils with SEN are involved in the review and target setting for their IEP and able to learn from and improve their own performance as appropriate

	
	
	
	
	
	

	Personal targets reflect the identified needs of the learners and are based on relevant pupil progress data.


	
	
	
	
	
	

	Targets are part of the continuum of curriculum targets set for all learners.


	
	
	
	
	
	

	Learners with SEN make progress against objectives and targets set.


	
	
	
	
	
	

	Placement on SEN register is regularly reviewed and attendance is monitored. 
	
	
	
	
	
	

	There are effective transition arrangements at key points in pupils’ education

	
	
	
	
	
	

	Pupils with SEN are encouraged to  show positive attitudes to learning given the opportunity and support
	
	
	
	
	
	

	They take personal responsibility for some aspects of learning


	
	
	
	
	
	

	They are able to work with others


	
	
	
	
	
	

	They develop and apply skills they have learned


	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Evidence may include:



	Documents:

• assessment data, including external examination results where applicable.

• evidence of pupils' abilities at intake;

• the school’s self-evaluation report;

• information about the targets for improvement set by the school;

• teachers' assessments and records of pupils’ progress and achievement;

• parental views as expressed in the questionnaire.

• individual education plans, programmes and, where applicable, statements of

SEN and related evidence including annual reviews and transition plans.

IEP reviews and comments by children

Survey results , S Forbes tracking sheet

M Jones School Profile

Pupils marked work

	Observation:

• pupils' work;

• observation of lessons, sessions and out-of-class activities

• the effects of the school's policy and practice for equality of opportunity on the

standards of achievement.


	Discussion:

• discussion with pupils, where practicable;

• discussion with staff, visiting specialists and parents; and

• parental views as expressed in pre-inspection meetings.


	KEY QUESTION 2    How effective are teaching, training and assessment?
How do you know?

Which are the strongest features of teaching and assessment, and why?

Which aspects of teaching and assessment most need improvement, and what action is being taken?


	STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	Teaching is well planned for literacy, numeracy and other subjects including differentiation

	
	
	
	
	
	

	Teaching is differentiated and the methods and approaches used enable work to be matched to pupils needs, ability and learning styles to facilitate access for all pupils
	
	
	
	
	
	

	There are clear procedures for the identification ,assessment and intervention of SEN which are used by all staff

	
	
	
	
	
	

	Whole school assessment procedures are used as a tool for the early identification of learners with SEN and information used to set appropriate targets

	
	
	
	
	
	

	The school uses a range of diagnostic tools and the expertise of outside agencies to identify and review the specific needs of learners.


	
	
	
	
	
	

	Progress made by learners with SEN is fully evaluated by all relevant staff

	
	
	
	
	
	

	Information about pupils’ needs is systematically collected and relayed to all staff who teach them from IEP’s and statements

	
	
	
	
	
	

	Teaching takes full account of information and targets in individual education plans and statements and are monitored and reviewed

	
	
	
	
	
	

	There are high expectations of what pupils with SEN can achieve in all subjects, key skills and personal and social education

	
	
	
	
	
	

	Teaching arrangements for withdrawing pupils or providing in-class support is sufficiently well planned to enable effective learning to take place


	
	
	
	
	
	

	There are well organised procedures for undertaking assessment to enable early identification and intervention

	
	
	
	
	
	

	There is a planned and graduated approach to identification and diagnosis as exemplified in the Code of Practice


	
	
	
	
	
	

	There is accurate systematic recording of the provision of pupils with SEN e.g provision mapping

	
	
	
	
	
	

	IEPs have well defined, quantifiable targets and reviews have a sharp focus on learning and teaching
	
	
	
	
	
	

	All Staff are appropriately trained to meet the needs of the pupils they work with
	
	
	
	
	
	

	Pupils and parents understand the targets that have been set and feel fully involved as partners in the assessment process


	
	
	
	
	
	

	External agencies and support services make effective contributions to assessment

	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Evidence may include:



	Documents:

• relating to day-to-day planning of work, forecasts, lesson plans and notes on individual pupils;

• job descriptions of other adult staff, including learning support assistants, support and specialist teachers, and nursery nurses;

• school assessment, recording and reporting policies and guidelines and the school’s response to the SEN Code of Practice;

• arrangements for NC assessments, examination results, National Vocational qualifications and any other assessment data;

• analyses of data produced by the school as part of its self-evaluation programme;

• procedures for reviewing and monitoring the progress of individual pupils, including the use made of the Progress File process, where appropriate;

• records of pupils’ achievement and reports;
• arrangements for reporting to parents; 

• documents relating to individual pupils and their needs.
IEP,s 

· Provision mapping


	Observation:

• lesson observation;

• samples of pupils’ work, including any work done off-site and homework; 

• marking, comments and follow-up work.


	Discussion:

• with teachers and pupils about the purpose and sequence of lessons;

• with pupils, where practicable; 

• with teachers and parents about the nature and use of records and reports.


	KEY QUESTION 3   How well do learning experiences meet the needs and interests of learners and the wider community?
How do you know?

Which are the best features, and why?

Which areas most need improvement, and what action is being taken?


	STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	All pupils including those with SEN have equal access to a  broad and balanced curriculum including Desirable Outcomes and NC at appropriate phases 

	
	
	
	
	
	

	Where there is a disapplication suitable alternative provision is made


	
	
	
	
	
	

	There are arrangements in place to ensure that pupils with disabilities are not treated less favourably
	
	
	
	
	
	

	The way in which information is relayed takes account of the needs of those with disabilities


	
	
	
	
	
	

	Pupils with SEN participate fully in the life and the work of the school and the wider community
	
	
	
	
	
	

	Appropriate emphasis is given to basic and  key skills ,PSE and bilingualism

	
	
	
	
	
	

	Pupils personal development including spiritual, moral, social and cultural development is promoted
	
	
	
	
	
	

	Pupils experience is enriched and broadened through a variety of activities including out of hours and off site provision
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Evidence may include:



	Documents:
curriculum documentation, plans, schemes of work and timetables;

• arrangements for curriculum co-ordination across key stages;

• liaison with other institutions, (induction, transfer and integration)

• details of any pupils for whom exceptions and modifications to NC requirements apply, and of alternative provision which is made;

• provision for looked after children;

• details of any complaints or appeals with regard to NC provision and religious education or collective worship;

• school docs, including the school prospectus and annual report for parents and home-school agreements;

• partnership arrangements with initial teacher training institutions;

• school policy and other statements for work-related education;

• information about work experience for pupils;
• information on participation enterprise projects and competition;

• any written responses from local business and the CCET in respect of education-business links. Accessability plan

	Observation:

• lesson observation;

• the organisation and composition of teaching groups;

• where applicable, the nature and contributions of homework;

• the provision made for personal and social education, including planned classroom activities and the pupils’ wider school experience;

• the use made of discretionary time beyond NC subjects;

• any use made by the school of the community’s facilities and by the community of the school’s facilities;

• the provision made for careers education and guidance and health education, including sex education and attention to substance misuse;

• the quality of relationships in the school.
	Discussion:
• the pre-inspection meetings with parents and governors;

• with the pupils, where appropriate; 

• with headteacher, staff, the governing body, pupils and parents.


	KEY QUESTION 4   How well are learners cared for, guided and supported?
How do you know?

Which are the most effective aspects of care, guidance and support, and why?

What most needs improvement, and what action is being taken?



	· STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	All teachers are inclusive

	
	
	
	
	
	

	Appropriate additional provision is made for all pupils at all levels of   School Action 


	
	
	
	
	
	

	Outside agencies are appropriately used and follow up advice is implemented 

	
	
	
	
	
	

	Pupils with SEN have access to the full range of the curriculum and other opportunities provided by the school


	
	
	
	
	
	

	Parents are fully involved. E.g. They are informed when their child is identified as having SEN and are involved thereon in IEP reviews.


	
	
	
	
	
	

	The school takes account of WAG guidance on SEN ,social inclusion and there is proper regard to the SEN and Disability Act 2001 and the associated Codes of Practice
	
	
	
	
	
	

	All pupils who require them have individual education plans 
	
	
	
	
	
	

	Parents/carers are consulted, informed and made aware that SEN provision is being made for their child and that there is an LEA Parent Partnership Service. 


	
	
	
	
	
	

	Parents/carers are made aware of the LEA’s Parent Partnership Service and its Dispute Resolution Service.
	
	
	
	
	
	

	Targets are set to improve the standards of individuals and groups of pupils with SEN


	
	
	
	
	
	

	There is sufficient good quality support from external agencies and services, including the LEA, to meet pupils’ needs properly


	
	
	
	
	
	

	The SEN policy complies with CoP and IEP’s conform to its requirements.

	
	
	
	
	
	

	The SEN policy has a clear section on identification, monitoring and evaluation and liaison with outside agencies
	
	
	
	
	
	

	The SEN list is complete and up to date
	
	
	
	
	
	

	Staff, parents and child have ownership of IEPs and they are friendly and do-able

	
	
	
	
	
	

	Review and evaluation of IEP’s leads to next actions


	
	
	
	
	
	

	IEP is revised following receipt of external agency advice including statements.

	
	
	
	
	
	

	Appropriate evidence is sent to LEA for referrals for statutory assessment


	
	
	
	
	
	

	Staff are aware of which children have statements and their contents


	
	
	
	
	
	

	Annual reviews of statements are held in accordance with CoP and parents are invited

	
	
	
	
	
	

	The SENCO conforms to role in CoP: 5.32


	
	
	
	
	
	

	Parents are involved with and aware of IEPs and encouraged to assist with child’s IEP

	
	
	
	
	
	

	Children are involved in setting their IEP targets
	
	
	
	
	
	

	Governing Body actions on SEN conform to CoP checklist (1.30)
	
	
	
	
	
	

	All staff have access to information, including individual education and behaviour support plans, for the pupils they teach


	
	
	
	
	
	

	Reasonable adaptation is made to provide access for those with disabilities according to Disability Discrimination  Act

	
	
	
	
	
	

	External agencies, including the LEA, provide good quality support and guidance


	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Evidence may include:



	Documents:

• the school’s policy statements, programmes and action plans for personal and social development, including sex education, health education, racial equality, equal opportunities and bullying;

• the school’s policy and provision for careers education and guidance, including partnership agreements;

• the school’s child protection policy and procedures, including: compliance with the requirements of WO Circular 52/95; and reference to the NAW’s guidance document Working Together to Safeguard Children (2000) and the Protection of Children Act (1999);

• the school’s procedures for supporting pupils with medical needs, with reference to WO Circular 34/97 Supporting Pupils with Medical Needs in Schools and the associated Good Practice Guide (December 1997);

• provision for children looked after by the local authority, including the school’s involvement in the production and review of care plans;

• procedures for assuring and promoting pupils’ attendance, well-being, health and safety; and

• statements of SEN, individual plans, programmes and review procedures.
Parent Partnership Services e.g Snap


	Observation:

• the pre-inspection meetings with parents and governors;

• observation of lessons, including tutor periods, personal and social education

lessons and careers education, where applicable;

• the quality and use of pupils’ records;

• liaison with external agencies and the use of specialist support;

• level of staffing provision;

• teaching arrangements and support for these pupils, including use made of support teachers and services, learning support assistants, medical, paramedical and nursing specialists, psychologists and other external agencies; collaborative arrangements with other schools, including in the context of the LEA’s Behaviour Support Plan;

• screening and assessment information and procedures; and

• specialist accommodation, equipment, aids and other resources, the extent of physical access for pupils with disabilities.
	Discussion:

• parents’ views as expressed in the pre-inspection parents’ meeting;

• discussion with teachers and pupils where appropriate


	KEY QUESTION 5   How effective are leadership and strategic management?
How do you know?

What are the strongest features of leadership and strategic management, and why?

In which aspects does leadership and management need improvement, and what action is being taken?


	STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	The requirements of the Disability Code of Practice have been implemented


	
	
	
	
	
	

	There is effective liaison with SEN Governor, SMT and the SENCO


	
	
	
	
	
	

	The SEN policy is up to date and there is a statement in the prospectus etc. about the provision school makes
	
	
	
	
	
	

	The school’s admissions policy complies with requirements e.g. accessability etc.

	
	
	
	
	
	

	There is an evaluative report about SEN provision in the governors’ annual report to parents


	
	
	
	
	
	

	Roles and responsibilities to all children with SEN are clear and well understood by all staff


	
	
	
	
	
	

	Training needs are identified and addressed as and when possible

	
	
	
	
	
	

	Headteacher keeps Governing Body appropriately informed
	
	
	
	
	
	

	SEN provision is monitored for effectiveness
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Evidence may include:



	Documents:

• school prospectus, staff handbook (if available),school website (if available) school development plan including targets, aims, objectives and policies, agendas and minutes of meetings including staff and of governing body meetings;

• staffing policy, the existing staffing structure and the rationale for future developments and job descriptions;
• information about school policies and budget management arrangements, including arrangements for allocating funds to budget heads, and charging policies; 

• information gained throughout the inspection, including lesson observation, of the management, quality, deployment and use of the school’s resources of staff, time, learning resources and accommodation.


	Observation:
• observation of the school in operation, including meetings.


	Discussion:

• discussions with the governing body, headteacher, staff, support staff and pupils;
• pre-inspection information received from parents.


	KEY QUESTION 6    How well do leaders and managers evaluate and improve quality and standards?
How do you know?

Which are the best features of the evaluation and improvement process, and why?

What aspects of the evaluation and improvement process most needs improvement, and why?



	STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	The SENCO has an appropriate time allocation for monitoring the progress of all pupils with SEN


	
	
	
	
	
	

	Senco ensures that all staff, teaching and non-teaching, are informed of approaches to improve standards
	
	
	
	
	
	

	Children are encouraged to take part in decision making and attend reviews

	
	
	
	
	
	

	Self evaluation arrangements are established
	
	
	
	
	
	

	
	
	
	
	
	
	

	Evidence may include:



	Documents:

school development plan and, where appropriate, departmental or subject development plans;

• agendas and minutes of meetings including staff and governing body meetings;

• school and departmental policies relating to self-evaluation, and documents emanating from the implementation of these policies;

• job descriptions and plans for professional development.


	Observation:

• observation of the school in operation, including meetings.

	Discussion:

• discussions with the governing body, headteacher, staff, support staff and pupils.


	KEY QUESTION 7   How efficient are leaders and managers in using resources?
How do you know?

Which are the strongest features of efficiency in using resources, and why?

What aspects of resource management need improvement, and what action is being taken?



	STATEMENT:
	Focusing 
	Developing
	Establishing 
	Enhancing
	SOURCE OF EVIDENCE/ EVALUATION
	ACTION /  DEVELOPMENT

	Financial management of each aspect of SEN funding is effective e.g delegated funding for pupils with statements etc.

	
	
	
	
	
	

	All policies have reference to inclusion
	
	
	
	
	
	

	Implementation of the NC Inclusion statement is monitored (for example by the SENCO)
	
	
	
	
	
	

	The INSET needs of SENCO & SEN staff identified and met
	
	
	
	
	
	

	The school’s delegated budget for SEN is managed effectively, is transparent  with a rationale for its allocation

	
	
	
	
	
	

	The SENCO is appropriately experienced and qualified and at least the equal status to subject coordinators
	
	
	
	
	
	

	The SENCO has the time and the resource to do the job and able to influence policy making


	
	
	
	
	
	

	Special Needs Teacher has appropriate experience and qualifications
	
	
	
	
	
	

	Appropriate training on SEN is sought for all staff?


	
	
	
	
	
	

	TA’s are appropriately managed and supported


	
	
	
	
	
	

	There are sufficient suitably qualified or experienced staff for the range of SEN


	
	
	
	
	
	

	Staff are well deployed and managed
	
	
	
	
	
	

	Support staff are well trained
	
	
	
	
	
	

	The school has an ‘accessibility plan’

	
	
	
	
	
	

	The school has a ‘Disability Equality Scheme
	
	
	
	
	
	

	ICT is used effectively to support pupils with SEN


	
	
	
	
	
	

	Evidence may include:



	Documents:

• documentation on staffing, including School Information Form, staff handbook (if available), policy for professional development, job descriptions and timetables;

• minutes of governors’ meetings.


	Observation:

• inspection of all available accommodation and facilities, including the condition, appearance and use of buildings and school grounds and the quality of displays;

• inspection of available learning resources, including library provision, and access by pupils and staff to an appropriate range of books, information and communications technology resources, practical equipment and audio-visual materials to support learning and teaching both during and outside school hours;

• use of out-of-school resources, such as residential facilities, educational visits and community resources; and • observation of lessons.
	Discussion:

• pre-inspection meetings with parents and governors; 

• discussion with appropriate staff, governors and parents.
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