From film to writing – developing children’s narrative writing through film.
Coordinator’s Report
The Network comprised of 8 primary teachers from a variety of primary schools in Swansea. (This group was increased to 10 by the addition of 2 teachers who were not in receipt of GTCW funding but were financed to attend the network meetings from school funds.) The teachers represented a cross section of teaching responsibilities from EY through to the end of KS2. (See Appendix 1) Two changes were made to the initial group because of an early retirement, and ill health.
Rationale  
Teachers joined the network for a variety of reasons. Some joined because of an individual performance management objective or a literacy objective in the school development plan, some because of an interest in developing a wider definition of ‘reading’ to include reading the moving image, all shared an interest in using film in literacy teaching. For some of the teachers, this interest had been engendered by a primary literacy coordinators’ conference addressed by Mr. Mark Reid from the bfi, showing how films can be used in the classroom, for others it was as a result of an input by the ICT team at a deputy head teachers’ conference. All teachers were interested in developing their knowledge and skills in using film to enhance the teaching of narrative, and to explore whether using film would enable the children to add detail to their writing taken from the visual and auditory aspects of film. 
Colleagues were also interested in exploring how a common experience i.e. viewing film would affect the children’s questioning and general oral skills.

Colleagues felt that some of the issues that needed to be addressed were – 

their own knowledge of suitable film resources to use with children, effective teaching strategies to use with films, and also to be more skilled in using certain ICT packages e.g. Photostory and Revelation Sight and Sound that could be used to support the work.  

Activity undertaken  
All network members attended a day’s training in the summer term, led by members of the LEA literacy team, supported by members of the LEA ICT advisory team.

The day focused on:

· Developing an understanding of how films can be used in class;
· Becoming acquainted with suitable materials from the bfi; (see Appendix 2)
· Becoming acquainted with suitable teaching strategies when looking at film with children;

· Looking at resources to develop speaking and listening and group working skills;

· Looking at resources to support the teaching of narrative;

· Ways of collecting data / taking baseline measures. 

Teachers then drew up an action plan identifying success criteria, baseline measures, new strategies, and activities to be undertaken. 

Success criteria identified were 

· To produce an action research journal for writing down reflections of lessons;

· To become familiar with suitable resources;

· To produce materials that would support the use of the moving image in plans for teaching narrative writing throughout KS1 and KS 2;

· To become more familiar with the ICT package ‘Photostory’ .

Dates were identified when teachers could meet together to share their practice, discuss progress, discuss planning issues and look at resources. 

In the autumn term, a day was arranged for members of the network to meet together to share progress so far, to look at more resources, (see Appendix 3) and to become more familiar with the ICT package ‘Revelation Sight and Sound’.
In the spring term, members of the network met 

· To disseminate successful practice

· To write individual member reports

· To evaluate the success of the network in achieving its objectives, celebrate individual achievements and to discuss further dissemination of the network’s findings.

Outcomes 
During the discussions in the autumn term’s network meeting certain initial findings seemed to emerge. Colleagues noted:

·  Children’s responses to questionnaires revealed some interesting and relevant findings

· Generally, children found it easier to take cues from what they see, not from what they hear or read.

· Generally, when given the choice, children would prefer to watch a film rather than read a book.
· Some children had very few books at home, but could list many film titles.

· When asked to re-tell a story, children could give a synopsis of the story, but when questioned, the synopsis came from a film of the story, not a text of the story.
· An audit of planning for narrative writing showed that while books and pictures were used as a stimulus for writing, films were not used. 

· All children enjoyed using film; it kept their interest, and was accessible to everyone.

· Using films as a stimulus for writing encouraged children to add detail to their work which wouldn’t have been there otherwise. In a very real sense, the children were eager to capture the sights and sounds of the film in their writing e.g. ‘In the bed a tired baboon scratched his face and slowly opened

                               his eyes.’

       ‘The poster rattled on the fence.’ (Appendix 4)
· The children were eager to write and made adventurous vocabulary choices.

· The children were able to take the underlying theme of a short film and use it in their own writing e.g. ‘Lucky Dip' and the idea that things are not what they seem, resulted in a decision to include a character or incident in their story that might mislead the reader, so that a character lurking behind bushes in a park and seen initially as a threat, is in fact the park keeper who is watching over the children to make sure they are safe. (Appendix 4) 

· The use of films also seemed to develop the children’s questioning skills.

· The focus on group work, group roles and oral reporting developed the children’s group working skills and oracy skills.

· The children learned to observe carefully.
During the discussion in the spring term’s network meeting, initial findings were confirmed and colleagues also noted:

· Children’s enthusiasm was maintained over two terms, even though they continued to watch the same film several times over.

· Children with a low attention span were able to focus for a greater length of time both when listening to the soundtrack, and viewing the media text.

· It was noticeable that the less able children and underachieving boys benefited particularly. 

· Providing an audience and purpose for children’s writing increased the children’s interest in their writing.

· The children had empathy with characters’ moods and emotions in the films. They discussed their ideas, and were able to capture these emotions and moods in their writing. 

· The children were comfortable with editing their work, and enthusiastic about adding extra detail that they had noticed with each additional viewing of the film.

· All teachers noticed that children’s communication skills improved dramatically. This is particularly significant because the schools represent a cross-section of LEA schools, including Community First schools.

· Through the group working resources produced by the GTCW funding, children were given the opportunity to develop individual and collective roles within a group and to evaluate their effectiveness in these roles.
· The nature of the work provided opportunities for children and teachers to improve their questioning in a real ‘community of learners’. The use of open questions, inference and deduction increased significantly. In a real sense children and teachers became ‘film critics’.
· The use of full length films posed some problems. In some cases, the length, the dialogue and the children’s knowledge of the films detracted from the idea of using the films as a learning tool. However, in some cases, notably the use of ‘Carrie’s War’ extracts used selectively proved very useful. The teacher’s skill in careful selection of clips and planning around each extract was key to the success of using full length films. Another useful tip for using full length films is not to watch the whole film until the unit of work is completed.
· An interesting spin off to teachers’ growing confidence in the use of film, and awareness of the resources available has opened up many possibilities for using film to support other areas of the curriculum e.g. PSE, history, science.

· The use of films has provided the means to develop key skills in a meaningful, relevant context.

· Although initially, the network was formed to look at using film to develop narrative writing, using films created opportunities to develop writing across the text types.

All network members feel that the work undertaken has impacted greatly on their knowledge of how using film can enhance the teaching of narrative. They believe that they have benefited greatly from:

· The initial training session on how to use film;

· Sharing good practice with colleagues;

· Pooling ideas;

· Looking at resources; 

· Evaluating achievements and problems encountered together and suggesting alternative solutions.

They believe that participating in the network has improved their knowledge and skills in the following way:

· It re-enforced for many colleagues, the belief that film is a media that is accessible to all children, and can therefore improve self-esteem.
· It has provided them with an improved understanding of how to use film.
· It has highlighted issues around planning for narrative teaching.
· It has demonstrated the effectiveness of speaking and listening as a preparation for writing.
· It has demonstrated the effectiveness of using films as a preparation for writing.
In terms of benefits to the school, some colleagues have extended the project to include other teachers, so that film is now being used in more than one class in the school. In other schools, colleagues have taken ADDS sessions to introduce the work undertaken during the project. 
Some materials were produced as a result of this network including:

· Talk wheels
· Talk meters

· Posters to support group work

The way forward 
Representatives from the network will disseminate key findings at the Literacy co-ordinators’ conference in the summer term, and the final report will be disseminated throughout the county’s schools in a newsletter. Further dissemination will take place through County INSET sessions and Short Course programme. The resources produced by the network will be made available to all schools through the termly literacy co-ordinators’ conferences. Reports and examples of materials will be sent to the Director of Education and all Advisory staff.
Appendix 1:
Sarah Burns – Penllergaer Primary School

Mari Hockin – Pontarddulais Primary School
Emma Sian Thomas – Trallwn Primary School

Emma Louise Thomas – Trallwn Primary School

Mary Watts – Plasmarl Primary School

Karen Williams – Birchgrove Primary School
Richard Snelling – Clydach Junior School

Ashley Payne – Blaenymaes Primary School

Danielle Gough – Mayals Primary School

June Higgins – Oystermouth Primary School

Appendix 2:
‘Starting Stories’ DVD and teacher guide published by bfi

Appendix 3:
‘The Snowman’

‘Goodnight Mr. Tom’

‘Carrie’s War’

‘The Iron Giant’

‘Shrek’

‘The first snow of winter’

‘Show us a story’ teacher guide published by bfi

Appendix 4:
‘Baboon on the Moon’ an extract from work by a year 6 child
The sky was black. The moon was dim. There was not a single sound to be heard apart from the sound of space. Then at the corner of my eye I could see a small blue house. It just stood there all alone in the middle of nowhere. Inside the house a radio clicked into life.6:00 it said. In the bed a tired baboon scratched his face and slowly opened his eyes. He stiffly reached for the alarm to turn it off. He stretched out his arm and turned on the light.
‘Lucky Dip’ an extract from work by a year 3 child

The poster rattled on a fence and it was pinned on. The sea was whooshing. The weather was windy. The Ferris wheel was moving on its own. The bus chucked and whistled. You could hear creaking deck chairs.

‘The sunny day at the park’ and extract from work by a year 3 child

The children then realised that the strange man was actually the park keeper! So they all laughed and said, “Thanks for telling us that the park is closing. We would have been locked in all night!”

So the children ran home to tell their parents. They said, “Guess what happened?”

They sat all night and told their families all about the nasty man who turned out to be kind. 
