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This booklet is intended to support headteachers in Primary, Junior, Infant and Nursery schools in working with teachers, governors, parents, and children to improve the quality of education within their schools through School Development Planning.

Much of what follows concerns the self evaluative PROCESS of School Development Planning and draws heavily upon:

· leading research into school development, improvement and effectiveness.

· recent training for headteachers

· successful practice in our own schools 

· collective experience locally

· evidence from Estyn reports and surveys

The booklet is intended to provide a framework for headteachers which recognises the nature of the Primary context and also acknowledges the uniqueness of every school and its own particular stage of development.

What is a School Development Plan?

A strategic plan of needs for development and improvement set in the context of the school’s aims and values.

What is meant by “strategic”

The plan is “future oriented” by describing the process by which the school moves towards its vision for the future.  It also anticipates the forces and trends that might affect the school in the future and uses this information to make current decisions.  However it is also rooted within both the principles and values of the school and a deep understanding of the present.

What are the purposes of School Development Planning?

To:

· raise standards of pupil achievement

· improve the quality of teaching and learning

· demonstrate improvement

· create the conditions under which change can be introduced

· control the nature and pace of change

· increase teacher confidence

· improve the quality of staff development

· promote teamwork and shared leadership

· improve effectiveness and efficiency

· turn vision into achievable but challenging objectives and measurable targets

· strengthen the partnership between staff, parents, governors, LEA, outside agencies etc. 

· provide a sense of shared purpose and direction for the whole school         community 

Some criteria for effective development planning:

· Priorities are expressed in terms of improved pupil achievement and progress.

· Priorities are decided on a basis of evidence about the quality of teaching and learning and children’s achievement.

· Action is taken to improve the standards of pupil achievement

· Action is taken to improve the quality of teaching and learning.

· Children’s achievements and progress are monitored and recorded consistently.

· Success criteria show clearly that a difference will be made. 

· Priorities further the vision and aims of the school.

· The process of planning is collaborative.

· Everyone understands the purpose of the plan and their role within it.

· There is a clear distinction between ‘ends’ and ‘means’: the targets and success criteria (‘ends’) and the implementation and action (‘means’).

· Monitoring of the progress of the plan, and its implementation is integral to the process of development.

· The impact of the plan on standards and quality is evaluated by all those involved.

Some current weaknesses in development planning:

· Insufficient time and emphasis is given to establishing a shared vision of what the school should be like.

· Heads and deputies get locked into everyday minutiae and do not prioritise planning.

· The focus becomes the plan, rather than the process of improvement.

· The plan is constructed as a response to immediate needs and/or imposed change.

· Monitoring is seen as a separate activity rather than an integral part of development.

· Target setting is not seen as a part of the improvement process.

· Evaluating outcomes is not given sufficient emphasis.

· Evaluation does not lead to further action for improvement.  That is to say, the process is a discrete cycle, not a continuous spiral.

Some current weaknesses in School Development Plans:

· They are not related to the school’s values and aims.

· There is insufficient focus on standards and the children’s achievements.

· There is insufficient focus on teaching and learning.

· There are weak links between priorities and budget.

· There are weak links between staff development, actual staff responsibilities and action plans.

· Accountability is unclear.

· There are few measurable success criteria.

· There is a lack of realism.

School Development and Improvement - The Process
There are four main areas of activity within the process which in practice inter-relate and overlap.

1.  Reflection and review
Generating evidence and analysing data to answer:

· Where are we in relation to our Aims and Objectives?

· What do we want to achieve?

· What do we need to improve?

· What do we need to do to improve?

· What should we concentrate on?

2.  Development
Realistic and practical decisions about:

· What action should be taken;

· Who should take it;

· How the action should be taken;

· What the targets should be;

· What the criteria are for success.

3.  Implementation

· Concentrating on the action decided;

· Continuous monitoring of the improvement process.

4.  Evaluation
Looking back to ask:

· How successful were we?

· Has there been an impact on the children’s progress and achievement?

· Why? How do we know?

· Where are we now?

· What is the quality of what we are doing?

· What are the new priorities?

The process of strategic School Development Planning can be represented as a series of stages












* Specific

   Measurable

   Achievable

   Realistic

   Time bound

This model promotes teamwork and supports collaborative, task oriented working.

Planning - a spiral of improvement












Monitoring should be integral to the routines of the school and the practice of individual teachers in the pursuit of improvement.

The key leadership functions within this model are:

· defining goals

· planning and organising

· clarifying and communicating roles and responsibilities

· monitoring and active support

· evaluation, celebration and review

SOME WORKING DEFINITIONS

· Review

Answers the question:

“What are we currently doing?”

It is concerned with both illumination and reflection.  It is often a retrospective activity based on a range of information and judgements.

· Monitoring

Answers the question:

“How are we doing what we have agreed to do?”

It is concerned with the gathering of information in order to promote evidentially-based dialogue in the pursuit of improvement.

· Evaluation

Answers the question:

“What is the worth or value of what we do?”

It is a general term used to describe any activity which studies quality systematically in order to make judgements.  Its purpose is to serve decision making.

In practice, there is often an overlap between monitoring, evaluation and review.  However, it is useful to remember the significance and distinctive purpose of each. 

PLANNING TO ACHIEVE A CLASSROOM FOCUS

This approach to development planning concerns the integration of three key foci:

· pupil progress and achievement;

· the quality of teaching and learning;

· management arrangements to support the first two.
Those schools that have identified clear learning targets for pupils use development

planning to achieve these by concentrating simultaneously on related improvements

inside and outside the classroom, in particular, teaching and management arrangements.

· Teaching. They place particular emphasis on the content of teachers' planning

     and on the type of teaching strategies that will enable the learning goals for

     pupils to be achieved.

· Management arrangements. They identify any modifications to the school's

     current arrangements, for example timetable, the budget, staffing and staff

     development. They plan for any changes that may be needed to the school's

     curriculum policies and schemes of work and assessment arrangements.

Research emphasises the importance of planning for these two kinds of improvement

and experience suggests that the stronger the relationship between them the more

successful the school is in raising standards.

In the past, for very understandable reasons, plans have tended to concentrate on management arrangements, with the result that, for many schools, the plan had little significant impact on pupils' learning.  The planning focused on staff activities rather than outcomes for the pupils. 

The key lesson is that when schools plan for both of these aspects of development in a strategic way it does make a difference where it matters most, namely in the classrooms, for the pupils.

Figure I illustrates the integration of these three foci. At the heart is the pupils' progress

and achievement, supported by the quality of teaching and learning in the classroom. This is the core business of schools. Outside the classroom are the key management

arrangements and practices that support and provide the context for quality of learning

experiences in the classroom.

(Adapted from: Development Planning for Pupil Achievement by Hopkins and MacGilchrist)

Figure 1:

Rooting development planning

in classrooms

The Interface between Whole School Development and Classroom Practice
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The following areas cover most aspects of school life. Each will impinge either directly or indirectly on quality and standards.  Each requires leadership and management.

1. In reviewing provision under these suggested headings, it is important to remember that each area interlinks and overlaps.

2. It is important to note that all areas for development will have resource implications in terms of time, people, money etc.  A sense of realism is important.

3. Although much can be done through developing analytical approaches to self evaluation, evidence and advice from outside the immediate school context is also important.  External involvement in review, monitoring and evaluation is always useful.

4. Consideration should also be given to the quality of evidence generated and to who, within the school community, is likely to have a valid perspective on the area under scrutiny.  

5.
The school should consider how it uses this evidence, information and data to support the development process. 

The following questions are intended as prompts to aid review, analysis, and self evaluation.  They also provide a useful framework to support the process of self-assessment.

Ethos

· Is there a culture of learning in the school?

· Does leadership concentrate on the core functions of the school – teaching, learning and the development of a collaborative culture?

· Is leadership developed and encouraged at all levels?

· Do aims, values and policies influence the work of all staff?

· Is there a sense of shared purpose?  How?

· Are the children self-motivated, responsible to themselves and responsible to others?

· How do parents/governors perceive the atmosphere of the school?  Do they contribute to it?

· What are the effects of display in school?

· What is the image of the school?

· Are the expectations of the staff consistently challenging and realistic?

· Do assemblies make a positive contribution to the ethos of the school?

· Are the values of the school clear?

· Is the school a caring community?  Who says?

Organisation

· What consideration has been given to improving arrangements for staff meetings, provision of resources, lunchtimes, breaktimes, parents meetings, first aid, fire drills, accident reporting, staff and pupils’ absence, movement in the school, organisation of assemblies, collection of dinner money etc.?

· Are administrative procedures and daily routines efficient?

· What is the quality of communication?  Is there openness and clarity?

· Does the school use all the resources at its disposal, (human, physical, material and financial) effectively and efficiently to secure good educational outcomes for the pupils?

Curriculum – Teaching, Learning and Achievement
· Does the school have an agreed policy for teaching and learning?

· What are standards of achievement like?  How do we know?

· Are there high expectations of what children can achieve?

· Are existing whole-school policies implemented effectively?  Are they monitored effectively?

· What further policies should be developed?

· How are existing curriculum guidelines used by the teachers?

· How are curriculum responsibilities allocated?

· Are resources used appropriately?

· Does the school policy for organising and managing the curriculum use expertise and experience to the full?

· Are classroom activities well organised?  Relevant?  Differentiated?

· Do teachers work together?  Do they see each other teaching?  Do they help each other improve?

· Are appropriate teaching methods being used?

· Is there a shared view on what constitutes ‘good practice’?  Is it celebrated?

· Do the children have positive attitudes to learning?

· Does the work of individual children show progress?

· How is progress assessed?

· Do all children have full access to the curriculum?

· Are records kept according to an agreed policy?

· Who reads them? Why?

· Is there some continuity in the child’s education from home to school?  Class to class?  Between phases?

· Who evaluates the curriculum?  How?

· Is the curriculum broad?  Balanced?

· How does the school define curriculum ‘breadth’ and ‘balance’?

Staff

· Is there a co-ordinated policy for staff development?

· Are procedures for the recruitment of staff effective?

· Is staff expertise known and utilised?

· Are responsibilities clearly defined?

· Are all staff encouraged to widen their professional experience?

· Are appraisal procedures effective?

· Do all staff have full access to high quality in-service education and training?

· How is in-service shared with all staff?

· Are teachers able to exercise leadership?

· Is the management/responsibility structure appropriate?

· Are all staff aware of colleagues’ roles and responsibilities?  With what effect?

· Is there an effective policy for the induction and continued professional development of new members of staff?

· What contribution do support staff make to the school?

· Is there an appointment procedure for support staff?

· How aware are support staff of school policies and their implications?

· Are there effective arrangements for supporting students and supply teachers?

Site/Premises

· Does the accommodation allow the school to pursue its aims effectively?

· Does the accommodation provide a stimulating learning environment for the pupils?

· Is the use of space maximised for the benefit of the pupils?

· Are toilet, storage, outdoor facilities appropriate?

· Is access to the school adequate?

· Are classrooms allocated appropriately?

· Is the school maintained to a high quality?

· How well do the children care for the school environment?

· Is there an agreed policy for use of the school beyond the school day?  What are the effects of this policy?

Community

· Does the school see itself as being at the heart of its community?  If so, how is this pursued?

· Are Governors supportive?  Well-informed?  Involved?  How can relationships be developed?

· Does the Governing Body take its own professional development seriously?

· How many parents use the school?  For what reason?

· Do all parents know how to get advice, help, support and information about their child?

· Are parents involved in the work of the school?  For what purpose?

· Do parents see themselves as partners in their child’s education?

· Are parents informed about the work of the school?  How?

· Are written communications to parents readable and informative?

· Are the learning opportunities for children within the local community exploited fully?

· Does the school encourage visitors from the local community?

· Do the children and staff visit other groups and organisations?

· What is the quality of links with partner primary schools?

· Is community involvement of benefit to the children?

The Written Plan

What should be included?

· A statement of vision (An articulation of what the school should be like).

· A statement of school aims.

A shared philosophy and vision within the school community provides the basis for development planning.  There should, therefore, be a statement of what the school intends to achieve with its pupils.  This acts as a reference point for practice by everyone in the school and informs all aspects of school policy.

· A brief description of the process by which the plan was drawn up.

· How outcomes will be reported, shared and celebrated.

· Action plans for each of the priorities that have been identified.  These should include clear targets that relate to raising  children’s achievement, teaching, learning and also further the aims of the school. 

What should not be included?

· All documentation generated through the process of development planning

· Curriculum documentation, schemes of work etc.

· National and local SDP guidance documentation.

· National and local curriculum documentation.

When reviewing the impact of the SDP, what could be included in order to demonstrate improvement?

1. A brief self -assessment report to include the following:

· The vision and aims for the school

· Selected information relating to the school’s individual context. e.g.  catchment, number on roll, percentage of statemented children, percentage of pupils eligible for  free school meals, assessment levels, projected numbers on roll, staff numbers, staff responsibilities, budget, resources.

· Significant developments or improvement in standards.

· A judgement about the progress made towards achieving the targets that the school has set itself.

· The evidence on which evaluations are based and reference to other documentation where necessary.

· A description of the school's self evaluation procedures and the areas recently evaluated

Evaluating your School Development Plan
· Have the criteria by which success can be judged been made explicit?

· Is the style of presentation appropriate to the audience?

· Do the targets further the aims of the school?  

· Are they SMART*?

· Are they challenging?

· Are all staff involved in the identified tasks?

· Will implementing the plan promote teamwork?

· Does the plan allow for crises?

· Are resource needs clearly outlined?

· Is ownership of the plan shared?

· Will it move the school towards a shared vision?

· Is there sufficient emphasis on teaching, learning, and children’s achievement?

· Is it based on evidence?

· Does it provide real focus and direction or is it just a blueprint for action?

· How do you know it has made a difference?

*
Specific


Measurable


Achievable


Realistic



Time-bound

Evaluating the process of planning for improvement

· Has the process of producing the plan been, in itself, developmental for the school?

· Has a continuous process of planning for improvement been achieved?

· Are we using internal and external analysis to move towards a shared vision?  Or, do we rely solely on internal analysis?

· Is data used effectively?

· Are governors and parents more involved than previously?

· Have we been ambitious and pro-active, or are we waiting to respond to imposed change?

· Are we concentrating enough on raising achievement?

· Are we focusing clearly on and putting our energies into the process and the action?  Or, is there too much emphasis on the plan itself and the targets?

Effective strategies for evaluating quality and standards include:

· lesson observations;
· scrutiny of pupils' work, where possible, with pupils present;
· discussion with pupils and staff about displays of current work;
· looking at teachers' planning documents, including their own evaluations of lessons and modules of work;
· analyses of the end of key stage teacher and test information, with a particular focus on the attainment of different groups of pupils including boys and girls, and where appropriate, minority ethnic groups;
· effective use of benchmark information;
· comparison between pupils' scores in spelling , handwriting, reading, writing, mathematics and science;
· setting targets and tracking pupils' progress in the core subjects against the National Curriculum level descriptions on a annual basis;
· use of standardised reading and spelling tests;
· analysing trends over time;
· analysis of test papers, question by question, to identify strengths and weaknesses in pupils' responses;
· analysis of the special needs register;
· use of questionnaires with staff, parents and others who are linked to the school; and
· finding out the views of pupils through questionnaires or discussion.
From “Self- Evaluation in Primary Schools” (Estyn).  Report on a survey of self-evaluation in primary schools 1999-2000.
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